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student's realization of the unity of society. 
And as the class is a group—a society—it will 
model itself into a social community, where 
each member has definite duties, responsibil- 
ities, and privileges. In the school the stu- 
dent must learn those habits of co-operation 
and unselfishness without which society can- 
not endure. And it looks as tho the time were 
fast approaching in our own nation when 
these characteristics will be needed as never 
before. 
Finally, and perhaps ts'his will be t!he 
greatest change of all, education will be made 
in itself a satisfying process. One of the 
many notable attempts to meet this changed 
conception was the transformation in the 
schools of Newton, Massachusetts, about 
1905. Up to that period the report states 
that 
"It (the Newton school system) selected, 
retained, and educated those who were fitted 
by natural endowment and Interest to profit 
by what the school thought fit to offer; others 
were eliminated all along the way, and with 
little concern for the precious material thus 
forced to waste. It stood for uniformity in 
materials of education, in methods, and in pro- 
duct." 
This has been the undemocratic idea of edu- 
cation in the past. We had confused demo- 
cracy and uniformity. But under the new 
motive, as at Newton, education will be 
inspired and directed by the idea that 
"It Is the function of the school to educate 
every boy and girl, to eliminate none, to ac- 
cept all. It fits work and method to indivi- 
dual needs, and strives to send children out 
of school just as individually diverse as nature 
designed them to be, and as the diversity of 
service which awaits them requires." 
Under the new stimulus, method, too, 
will change. We have come to realize that 
the old idea of education, expressed by Ham- 
ilton, is not true; 
"The great problem in education is how to 
induce the pupil to go through with a course 
of exertion. In its results good and even agree- 
able, but immediately and in itself irksome." 
Good teachers know, and have always known, 
that education is not '"immediately and in it- 
self irksome" and that education that is so, 
is not real education. Unfortunately, it has 
too often been accepted as such. But, as 
Professor Kilpatrick points out, the lifeless 
and deadening effect of so much that is 
called education "must inevitably follow the 
effort to found our educational procedure on 
an unending round of set tasks in conscious 
disregard for the element of dominant pur- 
pose in those who perform the tasks." In the 
future, we shall develop a conscious regard 
for the element of dominant purpose, and so 
will education become satisfying to the pupils 
and satisfactory for society. Education, 
largely conceived under the Social Motive, 
Will lead to, and will be in itself, a rich, 
full, worth-while expression of life. 
Milton M. Smith 
II 
THE NICETIES OF LIFE AND HOW 
TO TEACH THEM 
Everyone is impressed by the behavior of 
children, and such remarks as "Doesn't she 
behave beautifully?" and "Hasn't she charm- 
ing manners?" have been uttered over and 
over again. Some think good manners are 
born; some think that like religion in some 
mysterious way they descend upon a person; 
but to those who have studied the question 
they are neither born nor transcended, but 
are the result of imitation and training. 
Manners is a real word but it cannot 
easily be defined, it has no decided boundar- 
ies ; it has no beginning and no end; it is ever 
present: it is so large, comprising so much 
meaning, yet so small, composed of the tiniest, 
most commonplace things in life. When you 
think of manners there is in the mind a sort 
of vague mistiness in which the elements are 
present, yet not clear and distinct; that is, 
one cannot put a finger on one particular act, 
single it out and say this is what makes it 
any more than one can single out one brick 
from a building and say this makes the 
building, or one drop of water and say this 
makes the lake. 
This subject is of particular interest to 
the writer because of her interest in little 
children and her work with them, for child- 
hood is the period in which these things 
ought to be acquired and if training is begun 
early in life and continued, these little acts 
become so much a part of the individual that 
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ho performs them with ease, whereas if 
acquired later in life there is a certain form 
about them which suggests effort. The 
possession of these little things acquired prop- 
erly in childhood to make them a part of one 
is what distinguishes the refined from the 
unrefined. Because of the nature of the 
subject one cannot theorize nor talk about it 
in an abstract way, but must give in definite 
concrete terms some of the things of which 
it is composed, not in the order of importance 
for there is no such order and not fitting a 
particular group of people but all. One can- 
not buy good manners, one cannot go to a 
book and on a certain page find a rule which 
fits a particular case or which tells one just 
what to do on a particular occasion. Emer- 
son in his famous essay on manners says; 
"To say what good of fashion we can, it 
rests on reality and hates nothing so much 
as pretenders. There is nothing settled in 
manners, but the laws of behavior yield to 
the energy of the individual. The maiden 
at her first ball, the countryman at a city 
dinner believe that there is a ritual according 
to which every act and compliment must be 
performed or the failing party must be for- 
ever cast out. Later they learn that good 
sense and character make their own forms 
every moment, and speak or abstain, take 
wine or refuse it, stay or go, sit in a chair 
or sprawl with children on the floor, or stand 
on their head, or what else so ever in a new 
and aboriginal way, that strong will is always 
in fashion, let who will be unfashionable. All 
that fashion demands is composure and self 
content." And so the points which are made 
in this article are without easily assignable 
sources and for them the writer must alone 
stand sponsor. 
How often have you seen children who 
when spoken to hide behind the mother or 
cry and who are forced by the parent to speak 
to you, the situation becoming so embarrass- 
ing that you wish you had never noticed the 
child. Now if that child were going to live 
on a desert island, dependent on no one for 
food and shelter, he could well afford to act 
that way, but since he is to live with people, 
giive to them, take from them, is it not bet- 
ter that he learn early a right way to speak 
to them? Only after knowing children who 
do speak cheerfully when spoken to are we 
able to appreciate this. Would it not be 
possible for mothers, teachers, to make the 
opportunity for their children to meet and 
speak properly to them and their friends? At 
first it might be hard but if they are patient 
and persistent, after a while their patience 
will be reWardel by behavior fitting to the 
Ladies and Knights of the Court. Along 
this same line might be mentioned looking at 
people when talking to them, a very small 
thing in itself, yet it is one of the things we 
want to cultivate in children and in ourselves; 
it is one of the things we admire in others. 
Thoughtfulness of others is another theme 
and it can best be illustrated by two stories. 
In a public dining room were a mother, a 
son about twelve years old, and a daughter 
about eight. If they came in together the 
boy always seated his mother and sister before 
taking his own place; if the children came 
in first, which was often the case, they waited 
for the mother, the boy always rising when 
she entered; if friends came to the table to 
speak to the mother the boy always rose and 
remained standing. He evidently had some 
definite training along this line and judging 
from the companionship which existed be- 
tween mother and son it was not received by 
force. 
Another mother and son were standing on 
the corner waiting for the street car. When 
it came the lad, about ten years old, jumped 
on the car and found a place for himself, pay- 
ing no attention to the mother. When they 
reached home at night the mother said, "Son, 
I was very much disappointed in you today. 
You jumped on the car, found a comfortable 
seat for yourself and left me to get on as 
best I could," and the conversation dropped. 
A few days later they went again on the car 
but before leaving home the mother wisely 
said, "Here, take our car fare, put it in your 
pocket and don't forget to ask for transfers." 
The rest need not be written; you know what 
happened. 
Many of us have been annoyed at times at 
lectures, recitals and even at church by those 
about us talking. Maybe we've even been 
guilty of annoying others. We never meant 
to, we just didn't think. If someone called our 
attention to it we stopped. These things 
were not done because those doing them 
wanted to be rude, because they didn't know 
better, but because they hadn't thought about 
the other person, they were thinking only of 
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themselves. There are other habits which 
are very annoying and disturbing to others, 
tapping the fingers on the table, fumbling 
the pages of a book, rattling papers while 
some one is talking as well as interrupting 
people who are talking. T. hese do not neces- 
sarily mean lack of attention or interest, but 
they certainly give that impression and to 
a certain extent stamp one as being ill bred. 
Teaching children to open the door for others, 
teaching them to knock before entering a 
room and to close a door quietly, teaching 
boys to take and keep their hats off in the 
house, to raise their hats when speaking to 
ladies on the street, to pick up articles _ drop- 
ped on the floor, to give up their chairs, to 
say 'l thank you," "Please" and "What is 
it?" instead of a grunt, means more than just 
the little acts themselves. These acts produce 
a certain pleasing effect upon the other person. 
One's attitule and behavior at table, 
the way one eats, the way the food is served 
and even the conversation carried on there 
all contribute to the niceties of life. Children 
can easily be taught to eat quietly and care- 
fully, the proper use of the napkin and knife 
and" fork. They can be taught to wait 
patiently and eat slowly. One psychologist 
tells us that there was a time in the history 
of the race when it was necessary for men like 
animals to bolt their food; they did not dare 
linger over it lest it might be stolen away, 
but fortunately that now is not the case. 
Every child should be taught reverence 
and every individual should practice it. Every 
child should be taught to bow the head and 
close the eyes during prayer. Talking and 
restlessness during services mean lack of re- 
spect, and lack of respect means lack of the 
sense of the fitness of things; it means an in- 
ferior type of mind. 
Another thing which goes to make up 
the niceties of life and one which affects so 
much those with whom we come in contact 
is a happy outlook on life and a bright smile. 
A mother once said that if there was but one 
thing she could cultivate in her Ichild it 
would be a happy disposition and she began 
when the child was a tiny baby. When the 
child wakened in the morning the mother 
always greeted her with a smile. When things 
went wrong she helped her make the most 
of them in the right way. No one cares for 
the person who goes about with a long face 
and a colossal grouch. Those who are happy 
and appreciative and show these qualities aie 
the ones who always make and have friends. 
Nothing is more discouraging than to have 
to work with a person who is always com- 
plaining, nor is there a greater disturbing 
element in any group than the person who 
is not happy. 
Robert Louis Stevenson says, "There is an 
idea abroad among moral people that they 
should make their neighbors good. One 
person I have to make good—myself, but my 
duty to my neighbor is much more nearly 
expressed by saying that I have to make him 
happy if I may," and it might be added that 
one way to make him happy is by being pleas- 
ing to him. 
Booth Tarkington in his play, "Mister 
Antonio" makes his Italian hero say a very 
good thing. He says 'When I was a little 
boy in Sarrent, I get in trouble sometimes. 
I make to cry. Well, wot you t ink dat ole 
pries' say to me. 'E say, you 'Tone, don' 
you know you can make just de same noise 
as loud if you make to laugh instead you make 
to cry? Dat soun' w'en you make to laugh 
she's nicer soun an' do you twice as more 
good in your inside. Aha, dat ole pries e s 
right, and every time I wan' to cry I say, no 
I laugh. Dees worl' she can do wat she like 
to me. I am going to laugh. If a man 'e 
do me some ugly trick I am going to laugh in 
'is face. I laugh wen I wan to laugh, and I 
laugh wen I Wan to cry. I laugh at de worl' 
w'en she strikes me, w'en she call me bad 
name an' she say 'You are no more but one 
low down 'urdy gurdy man.' I laugh 'an^ I 
say I am Meester Antonio Camerandonio, 
dats me." 
There are two or three other points which 
might be mentioned in connection with this 
and which help much to make one pleasing, 
for example, a quiet distinct voice. Nothing is 
more irritating than a rasping high pitched 
voice, nothing more disgusting than (loud 
talking and laughing on the street or in pub- 
lic. The etiquette of the side walk would 
make a good subject for discussion; much 
can be said about it, for any crowd—especially 
if that crowd is in a hurry—is apt to practise 
bad manners. 
There are ways and ways to talk over the 
telephone. It is very exasperating to answer 
a call and have some one shout in the ear 
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"Who is this?" and it is just as easy and very 
much better to speak in a quiet and distinct 
tone as to yell at the top of the voice. 
The ability to put others at ease when 
meeting and talking to them is a great factor. 
Knowing what to say, how to say it and say- 
ing it in the right way always makes a lasting 
impression. So often we say we like a certain 
person because she is gracious, or because she 
always says and does the right thing at the 
right time, or because we can tell her any of 
our trials and tribulations, even though some 
are very small and trivial; she under- 
stands, is interested, and tries to help us solve 
them. Again the quality is made manifest 
by the fact that that person has gone more 
than half way, she is not self centered. She 
is interested in other people. 
In an essay on Democracy and Manners 
in The Century Magazine, Dr. Eliot 
of Harvard says, "Manners affect for 
good or ill the daily happiness of every 
human being and the fortune and des- 
tiny of every tribe or nation. Their in- 
fluence on human existence is profound. 
Good manners are founded on reason or 
common sense and good will. They put 
people at ease in social intercourse, welcome 
graciously the stranger and friend, dismiss 
pleasantly the lingering visitor who does not 
know how to withdraw, express alert sympa- 
thy with others and prompt to helpful co- 
operation with them. They enable people to 
dwell together in peace and concord, where- 
as bad manners cause strife, friction, and dis- 
cord. Inasmuch as good manners smooth the 
rough places some people think that good 
manners may easily slip into insincerity and 
a habit of easy compromising. They imagine 
that well mannered people express in their 
habitual greetings warmer affections than 
they really feel, conceal their aversions or 
condemnations, moderate their hearts in 
argument, and in general repress passion in 
both speech and action. They suspect that 
good manners are a drag on moral earnestness 
or at least inconsistent with a reformer's or 
prophet's zeal. Good manners cannot and 
should not prevent earnest contentions, but 
they can take the bitterness out of strife and 
prevent personal animosities between sincere 
and strenuous opponents. Good manners are 
a fine art; their means of expressions are gen- 
erally mere tones, inflections, quick glances, 
momentary gestures or postures and they need 
at their best a quick imagination and a ready 
wit." 
Mary Louise Seeger 
III 
THE REAL OBJECTIVES IN HOME 
ECONOMICS TEACHING 
A few years ago home economics teach- 
ing was looked upon with much this attitude: 
"Them as knows how does, and them as 
don't know teaches." And I am not 
entirely sure that it was without some real 
basis. With all due respect to those who 
laid such a splendid foundation for the great 
work of today the early aims were conse- 
crative, and principles Were taught irrespect- 
ive of the ability or necessity of the indivi- 
dual to apply them to her own daily life. 
In many school curricula, domestic science 
and domestic art were added merely to give 
the student a period of relaxation from men- 
tal effort. The teacher of domestic science 
taught recipes for making elaborate cakes, 
salads, and fancy pastry, while the teacher 
of domestic art confined her efforts to fancy 
needlework, caps, aprons, towels, and grad- 
uation dresses. Not long since an English 
teacher was heard to remark: "Isn't it a 
shame to teach cooking when prices are so 
high?" 
Last year the home economics workers of 
Wisconsin adopted the slogan, "Come out of 
the basement," and they were careful to em- 
phasize the fact that the Work of home eco- 
nomics must "come out of the basement" in 
spirit as well as location. 
It was not until the great educational 
movement in conservation spread throughout 
the country during the recent world war that 
people began to appreciate and understand the 
development made in the principles and ideals 
of the Home Economics work. Much re- 
mains to be done in educating the American 
public to the breadth and scope of the home 
economics activities of today. To many the 
terms sewing and cooking express their 
whole conception of this great field. But 
these terms are inexpressibly narrow and 
